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Why did students respond the way they did?
Throughout the unit, students were asked to respond in

Data from this study

suggest that early writing to important historical events related to race
childhood teachers should | and racism in the United States. Applying Bakhtin’s
provide a continuum of (1981) notion of ideological becoming to explain the
appropriate ways to nature of the children’s writing, we begin to see their

writing as more than mere words on paper. Instead,
Bakhtin’s framework enables us to see the children’s
writing as a product of the interactions, conflicts, and
ideological discourses that were presented throughout
the unit. In keeping with this theoretical construct, two ideological discourses were competing
simultaneously throughout the unit. The broader critical, antiracist ideological discourse that was
evident throughout much of children’s literature selections and the classroom discussions
positioned racism as something that should be actively combated by all members in society. In
many ways, because the focus of the unit was on race and racism, this ideology could be
considered to be what Bakhtin (1981) calls an authoritative discourse. In addition to this
dominant and authoritative discourse, the students held internally persuasive ideologies related to
race and racism prior to participating in the unit. For some students, their internally persuasive
ideologies positioned race and racism as neutral concepts. Ultimately, these ideologies were
altered, subverted, or strengthened as they participated in the classroom discussions and
interacted with the texts presented in the unit.

combat social injustice in
general and racial

Findings from this study present several important implications for early childhood teachers who
endeavor to use antiracist writing activities to aid children in developing a critical consciousness
of race and racism in society. First, data from this study suggest that early childhood teachers
should provide a continuum of appropriate ways to combat social injustice in general and racial
injustice in particular. In this study, students responded in ways that were quite consistent with
the ideological discourses that were presented in the texts and discourses that emerged
throughout the class discussions. Accordingly, many students wrote about using violence to
avenge the violent acts that were perpetrated against African Americans in history. To help
students consider multiple ways of responding to racial injustice, early childhood teachers should
provide numerous models and methods for combating social injustices in society. In doing so,
students begin to develop more complicated and nuanced ways of thinking about race and
racism.

In as much as it is important for early childhood teachers to provide students with such models
and methods for confronting racism, data from this study also suggests that early childhood
teachers should teach children how to question racial injustice in various aspects of society. As
mentioned previously, students frequently wrote repressive responses. In many of these
responses, students did not critique the racial injustice that took place in history. To prevent
students from becoming adults who passively accept racial injustice in society, early childhood
teachers should teach their students to openly interrogate rules, procedures, practices, and laws
around them for racial injustice.

A final implication that can be drawn from this study concerns action research in general. As
seen in this study, action research can be used as a powerful tool for identifying and resisting
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various forms of injustice within the classroom. In addition to using action research as a means
of improving academic and social outcomes in and among students, action research can also be
used as a means of interrogating and combating racial injustice. It is important to point out that
this form of emancipatory action research (Carr & Kemmis, 2005) often embodies a host of
political and ethical concerns and consequences. Hence, practitioners should carefully consider
these issues and concerns prior to engaging in this form of practice and research.

Terry Husband is currently an assistant professor of early childhood education at Illinois State University
in Normal, IL. Prior to this position, he taught in Columbus City Schools in Columbus, OH for over 10
years. His research interests include literacy development in African American boys and critical literacy
in the early childhood classroom.
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Appendix A

Unit Topics and Writing Prompts

Lcsson Topics/Themes Texts Used Writing Prompts
Examined

1 Origins and If you lived when If' I were being
beginnings of slavery | there was slavery in | captured { would...

America
The Middle Passage
2 Journey to America Amistad Rising If you were a slave
on a slave ship, what
Now Let Me fly: would you have
The story of a slave | done?
family
3 Plantation life Now Let Me fly: Dear Slave Master,
The story of a slave
family
If you lived when
there was slavery in
America

4 Slave resistance and Almost to Freedom If you were a slave,

escape would you try to
escape? Why or why
not?

5 Anti-Slavery and A Picture Book of If you were an
Abolitionists Harriet Tubman abolitionist, how
movement would you help the

slaves?

6 Civil War Il you lived when Instead of having a

there was slavery in | war, what could they

America have done to solve
the problem of
slavery?

7 Reconstruction The Ku Klux Klan: Dear Ku Klux Klan,

A hooded
brotherhood
8 Jim Crow The Civil Rights Do you think the
Movement: Journal | college students
to freedom should have stayed
at the counter? Why
or why not?

9 Desegregation, civil If a bus could talk: Dear Rosa Parks,
protest, and freedom | The story of Rosa
acquisition Parks
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Appendix B

Frequency Chart of Written Responses

Lesson

Writing Prompts

Frequency of
Repressive
Responses

Frequency of
Resistant
Responses

Frequency of
Retaliatory
Responses

Total Number of
Responses!

If I were being
captured [
would...

599%(16/27)

8%(2/27)

339%(9/27)

100% (27)

If you were a
slave on a slave
ship, what would
yvou have done?

8% (2/26)

50%(13/26)

42%(11/26)

100% (26)

Dear Slave
Master,

20%(5/25)

80%(20/25)

0%(0/25)

100% (25)

If you were a
slave, would you
try to escape?
Why or why not?

26% (6/23)

74%(17/23)

0%(0/25)

100% (23)

If you were an
abolitionist, how
would you help
the slaves?

14% (4/28)

86% (24/28)

0% (0/28)

100% (28)

Instead of having

a war, what could
they have done to

solve the problem

of slavery?

35% (9/26)

65% (17/26)

0% (0/26)

100% (26)

Dear Ku Klux
Klan,

0% (0/25)

48% (12/25)

52%(13/25)

100%(25)

Do you think the
college students
should have
stayed at the
counter? Why or
why not?

68%(19/28)

14%(4/28)

18%(5/28)

100%(28)

Dear Rosa Parks,

Dear Protestors

72%(18/25)

0%(0/26)

28%(7/25)

96%(25/26)

0%(0/25)

4%(1/26)

100% (25)

100% (26)

Total

31% (79/259)

549(141/259)

15%(39/259)

100% (259)

ITotal numbers of responses vary in each lesson due to fluctuations in student

attendance.
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